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Local ESSA Consolidated Strategic Plan 

 

Authorization 

 

The 2019 Local ESSA Consolidated Strategic Plan is authorized by the following: 

• Every Student Succeeds Act (ESSA); and 

• Section 5-401, Comprehensive Master Plans, Education Article of the Annotated Code of Maryland. 

Background 

 

In 2002, the Maryland General Assembly enacted the Bridge to Excellence in Public Schools Act.  This legislation provides a powerful 

framework for all 24 local school systems (LSSs) to increase student achievement for all students and to close the achievement gap.  The 

Bridge to Excellence legislation significantly increased State Aid to public education and required each LSS to develop a comprehensive 

master plan, to be updated annually.  In 2019, the Maryland Commission on Innovation and Excellence in Education reviewed current 

education funding formulas and made policy recommendations in the areas applicable to LSSs including early childhood education, 

high-quality teachers and leaders, college and career readiness pathways, including career and technical education, and more resources 

to ensure all students are successful. 

 

In 2015, the Every Student Succeeds Act (ESSA) was reauthorized. This Act provides a long-term, stable federal policy that provides 

additional flexibility and encourages states, LSSs, and schools to innovate while maintaining accountability for results. The ESSA in 

conjunction with the Bridge to Excellence in Public Schools Act in accordance with the Annotated Code of Maryland §5-401, Annotated 

Code of Maryland §7-203.3, requires LSSs to develop and submit a 2019 Local ESSA Consolidated Strategic Plan to the Department 

for review. Each LSS must submit its consolidated plan to the Department by October 15th each year.   

 

In 2019, LSSs will transition to the new Local ESSA Consolidated Strategic Plan for accountability, reporting, and school 

improvement.  School systems will be required to submit a plan to improve outcomes for all students. The plan should include goals, 

objectives, and strategies/evidence-based interventions to promote academic excellence among all students to address areas of focus 

based on the analysis of state standardized data. Reported strategies should also address any disparities in achievement for students 

requiring special education services, as defined in §5-209 of the Education Article, and students with limited English proficiency, as 

defined in §5-208 of the Education Article. The Local ESSA Consolidated Strategic Plan will be based on 2017- 2018 data. 

 

Additionally, each plan should include detailed summaries of the alignment between the LSS’s current year approved budget, prior 

year actual budget, and the Local ESSA Consolidated Strategic Plan and objectives. 
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Executive Summary  

 

 

I. Introduction 

The fundamental purpose of the ESSA Consolidated Strategic Plan for Wicomico County Public Schools (WCPS) is to increase student 

achievement and eliminate learning gaps for all students in all schools.  The ESSA Strategic Plan includes strategies and action steps 

that incorporate research-based best practices including: the use of proven instructional practices to meet the needs of all students, the 

infusion of technology to support and enhance the learning process, on-going systematic professional development, and the use of data 

in the decision-making process.  Decisions about the allocation of resources are linked directly and centrally to decisions about 

improving student learning and ensuring that all children receive an adequate education.  The ESSA Strategic Plan for 2019 is organized 

around two strategic priorities and was developed with stakeholder input and promotes academic excellence for all students. 

A needs assessment was conducted by a district level team that included the Chief Academic Officer, the Director of Curriculum and 

Professional Development as well as supervisors of special education, assessment, mathematics, reading, social studies, science, English, 

talented and gifted, media, fine arts, and physical education.  The team examined 2018 and 2019 State achievement data as well as local 

assessment data for both years.  As a result, WCPS chose two areas of focus for the 2019 Local ESSA Consolidated Strategic Plan.  The 

foci are:   Academic Achievement as it relates to Special Education and LEP populations in Middle School Mathematics and School 

Quality and student success as it relates to Chronic Absenteeism at the Secondary level.   

Five Wicomico County Public Schools were named by MSDE as Targeted Supports and Improvement Schools (TSI) based on the 2018 

PARCC assessment data for their Special Education population.  One of those schools also had the TSI designation for their English 

Learner population. Our needs assessment showed that our special education and English Learner populations were significantly 

underperforming when compared to all other student groups. For our English learners, their successes on the State Access assessment 

does not translate into success on content area assessments at the state and local level.   

As a result of ESSA data discussions, a Root Cause analysis was done at the district and school levels in order to determine specific 

actions and strategies that would be employed to improve student achievement for our students. This analysis did not focus solely on 

academic interventions but included other potential indicators leading to low achievement. Within our “Reducing and Eliminating 

Disproportionate Impact of School Discipline” action plan we analyzed student behaviors within our identified student populations and 

the potential impact those behaviors could have on achievement. 
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Budget Narrative 

Fiscal Outlook 

The Wicomico County Public School system is fiscally dependent on Wicomico County and the State of Maryland to appropriate 

funding for its operations.  Accordingly, the financial condition of the Board is impacted by the financial condition of these funding 

authorities. During FY 2019 the Board received 21.1% of its district-wide revenues for operations (current expense) from Wicomico 

County compared to 70.5% from the State of Maryland. State aid makes up the lion’s share of aid for education.  Overall state aid 

increased by almost $2.7 million or 2% over FY 2018.   

Capital projects are reflected in the planned spending of county and state funds detailed in our 5-year Capital Improvement Plan (CIP) 

and must be submitted annually to the county and state for their approval before any funding commitments.  The Capital Projects Fund 

projections recognize the reality of the economic situation facing our state and county.  While our 5-year CIP presents our school 

system’s needs, the 3-year budget projections reflect the reality of what we can expect. State and county funding in FY 2020 will be 

used to begin planning for the building of new replacement school and systemic renovations at another elementary school. 

We have received more than the maintenance of effort (MOE) level of funding from our County for FY 2019 in order to accomplish the 

many educational needs of our students and school safety needs for their learning environment. The Board continues to monitor closely 

the use of funds to meet the needs of a very diverse and large at-risk population of students (77.6%) while at the same time continuing 

to challenge the gifted and talented students. To assist with this challenge, the Board continues to utilize zero-based budgeting. Requiring 

all divisions within the organization to provide first dollar support justification and performance data enhances the likelihood of an 

effective budget process. 

 

Demographic Changes 

Wicomico County is a mostly rural area of the Eastern Shore of Maryland with a population of 103,195 (U.S. Census Bureau Quickfacts, 

7/1/18). The county seat is Salisbury, a city of 32,809.  The median household income of the county is $54,493 with 15% of persons 

living below the poverty line. Median income in the state of Maryland is $78,916 with 9% under the poverty line while the national 

figures are $57,652 for median income and 11.8% in poverty (U.S. Census Bureau Quick Facts).  Wicomico County ranks 23rd out of 

the 24 school systems in Maryland counties for wealth per pupil, $290,096. 

During the 2018-2019 school year, 90% of school-age children in Wicomico County attended public schools and 10% attended 

nonpublic schools.  As of September 30, 2019, public school enrollment was 14,949 in grades pre-K through 12 in 24 schools (16 

elementary schools, one elementary/middle school, 3 middle schools, one middle/high school, and 3 high schools). 
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The diversity of the Wicomico County public school system continues to grow.  In the 2018-2019 school year, African Americans 

comprised 36.7% of the public-school enrollment.  While Hispanics made up 10.5% of the school population, up from 9.3% the previous 

year, they are the fastest growing minority in the schools.  Two or More races comprised 7.5% and Asian students totaled 3.1% of the 

Wicomico County public school population.  

 

Goal Progress: Middle School Mathematics 

Special Education and Limited English Proficiency (LEP) students in grades 6-8 continue to perform significantly below the 

achievement level of the total student population with both student groups experiencing a slight decrease in performance from 2018 to 

2019.  4.0% of the Special Education students assessed achieved a level 4 or 5 on the 2019 Math MCAP representing a decrease of 1.6 

% from 2018.   4.6% of LEP students achieved a level of 4 or 5 on the 2019 Math MCAP representing a decrease of 5.4 % from 2018.  

As 36% of our total student population achieved a level of 4 or 5 in 2019 and all other student groups had proficiency levels10 to 20% 

points higher, the discrepancy in performance for each of these student groups is concerning. 

Our root cause analysis has identified significant challenges that research has shown may impact all students.  However, different student 

populations will experience varying degrees of severity, depending on circumstances particular to the population.  For example, language 

deficiencies may increase misunderstanding of mathematics more for EL students than English proficient students.  For other student 

groups such as our Economically Disadvantaged students, it may be just a lack of exposure, students with defined disabilities may 

experience difficulty in making sense of mathematical problems and concepts or modeling and support.    

Students with difficulty organizing large amounts of information, which is required when approaching the rich applications presented 

within the mathematics on the MCAP assessment, can become easily overwhelmed.  For special education students, depending on the 

specific identified disability, they may struggle with unpacking a problem within a provided context even though they may indeed 

understand the mathematics. For EL students, a lack of background knowledge coupled with the difficulties in communicating 

mathematical ideas may decrease their ability to make sense of the problem’s context and solution.  

Student exposure to rigorous problem solving has posed challenges in the past.  Students need daily exposure to complex rigorous 

problems that require more than a single numeric response.  In addition, they need to experience problems that stimulate their reasoning 

abilities and promote conceptual understanding, creativity and problem-solving skills. A student’s reading ability and comprehension 

level can also affect student performance in mathematics.  Many problems require students to make sense of a context prior to being 

able to solve.  Although students can have the problems read to them within the accommodations provided, understanding can still be 

difficult as the program reads the prompt without inflection and reads the name of every symbol which may also be distracting. While 
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efforts are made to eliminate multiple meaning words within the context of problems, these words can present difficulties in 

understanding for students having a limited mastery of the language. 

 

To address these needs, our goals in mathematics are to 1.) improve students’ problem solving skills and ability to complete multi-

layered problems and 2.) improve teacher capacity to provide rigorous, engaging instruction for all students that incorporates strategies 

designed to assist teachers in meeting the needs of special populations.  To address goal 1, we are looking to increase at least 10% of 

our special education and EL populations’ performance on district interim assessments by consistently utilizing problem-based 

workbooks containing rich applications for each unit that promotes problem solving through real-world examples, utilizing Discovery 

Techbook’s inquiry-based problems and applications, using eDoctrina’s assessment bank when planning and assessing instruction and 

incorporating problem-solving activities included within the Illustrative Mathematics curriculum currently being piloted.  Success will 

be measured by comparing interim assessment data specific to special education and EL student to previous years.   To address goal 2, 

we are looking for at least 75% of all walkthrough and observational data to contain evidence of number talks being utilized in middle 

school classrooms as well as appropriate instructional strategies being utilized in special education and EL supported classrooms.  

Teachers have and will continue to receive specific professional development regarding number talks and special education and ELL 

strategies throughout the year.  Walkthrough and observation data will be collected and monitored to determine success. 

Goal Progress: Chronic Absenteeism 

 

Wicomico County has a high percentage of secondary students who have been designated as Chronically Absent according to our 2018 ESSA report 

card data. In 2018, a District led attendance committee was formed to address the issue and develop new attendance procedures to be implemented 

at all grade levels for the 2019-20 school year. With significant achievement gaps, it was also determined that it was necessary to examine this data 

by student populations to determine where additional efforts needed to focus. Elementary schools in Wicomico County show that only 15% of their 

population is Chronically Absent according to 2018 ESSA data. That number increases to 25% at the middle school and 30% for high school students. 

When breaking down that data by various populations, students with disabilities is presenting the most concerning data with 40% chronically absent 

at both the middle and high school level.  The highest level of chronic absenteeism is found in our Economically Disadvantaged student population 

at 45%. Knowing that these students are in multiple student populations we are looking at our Secondary students as a focus for this plan.  

 

The timeline for our 2nd area of focus is school year 2019-2020. Our goal is to improve the attendance for all students and all student 

populations. By the end of semester one, January 2020, each student population will have a 20% decrease in chronic absenteeism. By 

the end of school year 19-20, each group will have a decrease of 20% chronic absenteeism. Our data for the end of school year report 

will be collected using our June 30th enrollment numbers. 
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These goals will be supported through our newly implemented attendance procedure which focuses on all student groups. Additional supports have 

been put in place for the most concerning populations. Through the addition of In-school behavior interventionists, 5 new Home School Liaisons 

and additional mental health workers we hope to provide those supports for our most underperforming students with attendance concerns. There 

are many challenges when addressing reasons for students’ chronic absenteeism. For some, absenteeism is a learned habit. Students 

earning poor academic scores may feel unsuccessful and decide there is no need to attend school. For some of our students with 

disabilities, health issues (physical and mental) may be the primary cause of poor attendance. Other causes may include homelessness, 

or lack of transportation. We have developed a three tiered approach which we are implementing in the 2019-2020 school year. Tier 1 

recognizes good and improved attendance at the school level. Tier 2 involves the required school attendance committee to analyze 

student data and track student attendance along with interventions that include phone calls, letters home, home visits and involvement 

by personnel from our Student and Family Services department when needed. Tier 3 provides additional support from the school and  

district which may include a referral to truancy court. 
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Finance Section 

 

Finance Section: Introduction 
The finance section, in conjunction with the budget narrative information in the Executive Summary, includes a Current Year Variance 

Table, a Prior Year Variance Table, and analyzing questions.  Together, these documents illustrate the Local School System’s (LSS) 

alignment of current year budget and prior year expenditures with the Local ESSA Consolidated Strategic Plan goals and objectives. 

The focus of the finance section will be the total budget and all budgetary changes (retargeted funds, redistributed resources, and new 

funds.) 

Wicomico County is a mostly rural area of the Eastern Shore of Maryland with a population of 103,195 (U.S. Census Bureau Quickfacts, 

7/1/18). The county seat is Salisbury, a city of 32,809.  The median household income of the county is $54,493 with 15.0% of persons 

living below the poverty line. Median income in the state of Maryland is $78,916 with 9% under the poverty line while the national 

figures are $57,652 for median income and 11.8% in poverty (U.S. Census Bureau Quick Facts).  Wicomico County ranks 23rd out of 

the 24 school systems in Maryland counties for wealth per pupil, $290,096 

During the 2018-2019 school year, 90% of school-age children in Wicomico County attended public schools and 10% attended 

nonpublic schools.  As of September 30, 2019, public school enrollment was 14,949 in grades pre-K through 12 in 24 schools (16 

elementary schools, one elementary/middle school, 3 middle schools, one middle/high school, and 3 high schools). 

 The diversity of the Wicomico County public school system continues to grow.  In the 2018-2019 school year, African Americans 

comprised 36.7% of the public-school enrollment.  While Hispanics made up only 10.5% of the school population, up from 9.3% the 

previous year, they are the fastest growing minority in the schools.  Asian students totaled 3.1% of the Wicomico County public school 

population. 

 The Wicomico County Public School system is fiscally dependent on Wicomico County and the State of Maryland to appropriate 

funding for its operations.  Accordingly, the financial condition of the Board is impacted by the financial condition of these funding 

authorities. During FY 2019 the Board received 21.1% of its district-wide revenues for operations (current expense) from Wicomico 

County compared to 70.5% from the State of Maryland. State aid makes up the lion’s share of aid for education.  Overall state aid 

increased by almost $2.7 million or 2% over FY 2018.   
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Capital projects are reflected in the planned spending of county and state funds detailed in our 5-year Capital Improvement Plan (CIP) 

and must be submitted annually to the county and state for their approval before any funding commitments.  The Capital Projects Fund 

projections recognize the reality of the economic situation facing our state and county.  While our 5-year CIP presents our school 

system’s needs, the 3-year budget projections reflect the reality of what we can expect. State and county funding in FY 2020 will be 

used to begin planning for the building of new replacement school and systemic renovations at another elementary school. 

 The school system strives to help children and families overcome potential obstacles to education, obstacles that may include low 

income, special medical and learning needs and the need for non-English speakers to learn English.  As of October 31, 2018, 59.1% of 

Wicomico County students were eligible for free and reduced meals (FARMs), an indication of financial need.  Eight of Wicomico 

County's 24 schools will receive Title I funds in 2018-2019 for additional educational services to meet the needs of the county's poorest 

children.  Special Education services are provided to approximately 11.2% of our student population, ages 3-25 and English Language 

Learners (EL) comprise a fast-growing population of approximately 7.8% of Wicomico County students. 

 This set of demographics, a high rate of student mobility and limited local resources (due in large part to a revenue cap enacted in 2002) 

present challenges in Wicomico County as the school system works to provide a first-class education that meets the needs of every child. 

Despite economic conditions that continue to present challenges, many great things are happening in Wicomico County Public Schools. 

 

We have received more than the maintenance of effort (MOE) level of funding from our County for FY 2019 in order to accomplish the 

many educational needs of our students and school safety needs for their learning environment. The Board continues to monitor closely 

the use of funds to meet the needs of a very diverse and large at-risk population of students (77.6%) while at the same time continuing 

to challenge the gifted and talented students. To assist with this challenge, the Board continues to utilize zero-based budgeting. Requiring 

all divisions within the organization to provide first dollar support justification and performance data enhances the likelihood of an 

effective budget process.  

 

Major initiatives in FY 2019 include the following:  Implementing Phase I of our Pre-K expansion by adding 5 additional Pre-k 

classrooms.  Appropriating $.5 million to address literacy initiatives in our schools including hiring 3 FTE elementary reading 

intervention teachers. A continued priority for this upcoming fiscal year is to improve technology for our students’ instructional use.  

Wicomico County fully supports and will work with the State in development and use of data systems to improve education through the 

statewide Maryland Longitudinal Data System. 
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The literacy initiative, supporting Strategic Priority #1, has focused all content areas on the importance of early literacy at the elementary 

level, and disciplinary literacy at the secondary level. Early literacy efforts are aimed at providing our neediest learners with early 

interventions designed to allow them opportunities to catch up with their peers.   

 

July 1, 2016 marked the start date for Superintendent of Schools, Dr. Donna C. Hanlin. Dr. Hanlin has brought a new vision to our 

school system for future planning.  

Wicomico County Public Schools aspire to be: 

• A public-school system rooted in a culture of respect, transparency and collegiality; where trust, the quality of relationships and 

empowerment are clearly understood to be the foundation for success; 

• A public-school system committed to safe schools; created through a careful balance of clearly communicated and enforced 

expectations and an atmosphere where students know that teachers and administrators believe in them;  

• A public-school system dedicated to meeting the needs of each student from the most gifted to the most challenged; focusing on 

early literacy, student engagement in authentic problem solving, and innovative instruction that encourages creativity and 

preparing students with 21st century skills necessary to successfully enter college or the world of work.  

• A public-school system our community believes in – where teachers compete for jobs, employers compete for well-prepared 

graduates, families choose to live, and businesses aspire to relocate because of its reputation built upon the pursuit of excellence 

in providing an outstanding education for our community’s students. 

These visioning points are helping drive all decision making involving this year’s budget and will help to drive our priorities for strategic 

planning as we update our Local ESSA Consolidated Strategic Plan FY 2019.  

 

Achieve 2.0 includes the following strategic priorities for FY 2017-2022:  

Ensure that students in Wicomico County Public Schools are reading on grade level by Grade 3. 

 Goal: Increase the percentage of students who enter Kindergarten ready to learn form 33% to at least 38% by 2022, as measured 

by the Kindergarten Readiness Assessment.  

Ensure that students graduate from Wicomico County Public Schools college and/or career ready. 

 Goal: Increase the percentage of students who enter grade nine and graduate 4 years later from 82% to at least 87% by 2022, as 

measured by the 4-year adjusted Cohort Graduation Rate. 
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Ensure a high-performing workforce. 

 Goal: Decrease the employee 3-year Average Turnover Rate from 20% to at most 15% by 2022, by recruiting and retaining a 

high performing workforce.  

 

Analyzing Questions  

Revenue and Expenditure Analysis  

1. Did actual FY 2019 revenue meet expectations as anticipated in the Local ESSA Consolidated Strategic Plan for 2019?  

 

Yes, the revenue received in FY 2019 was as anticipated and shown in our FY 2018 Master Plan Update. There were not any 

supplemental appropriations received. Revenue as expected enabled us to continue our work toward achieving the ESSA 

Strategic Plan goals and focus on our vision of educating each student to his or her full potential which will enable them to 

become a responsible and productive citizen in our society. 

• Standards & Assessments: Overall the use of funds was as intended to implement ESSA Strategic Plan initiatives and 

accomplish goals. S&A actuals on PYVT were -3% compared to budget and there is no evidence to suggest this variance had a 

material impact on the ESSA Consolidated Strategic Plan Goals. 

• Data Systems to Support Instruction: Overall the use of funds was as intended to implement ESSA Strategic Plan initiatives 

and accomplish goals. Data Systems actuals on PYVT were +24% compared to budget and this variance had a positive impact 

on the ESSA Consolidated Strategic Plan Goals by increasing capacity of data systems to strengthen and support instruction. 

• Great Teachers & Leaders: Overall the use of funds was as intended to implement ESSA Strategic Plan initiatives and 

accomplish goals. GT&L actuals on PYVT were -3% compared to budget and there is no evidence to suggest this variance had 

a material impact on the ESSA Consolidated Strategic Plan Goals.   

• Turning Around Lowest Performing Schools: Overall the use of funds was as intended to implement ESSA Strategic Plan 

initiatives and accomplish goals. TALPS actuals on PYVT were -2% compared to budget and there is no evidence to suggest 

this variance had a material impact on the ESSA Consolidated Strategic Plan Goals.        

• Mandatory Costs of Doing Business: Overall the use of funds was as intended to implement ESSA Strategic Plan initiatives 

and accomplish goals.  MCofDB actuals on PYVT were -2% compared to budget and there is no evidence to suggest this 

variance had a material impact on the ESSA Consolidated Strategic Plan Goals. 
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• Other items deemed necessary by the Local Board of Education: Overall the use of funds was as intended to implement ESSA 

Strategic Plan initiatives and accomplish goals.  Actuals for other necessary items on PYVT were +4% compared to budget and 

there is no evidence to suggest this variance had a material impact on the ESSA Consolidated Strategic Plan Goals.    

  

 

Areas of Focus 

 

Local ESSA Consolidated Strategic Plan 

  
Maryland remains committed to addressing significant gains and progress for all students. Based on ESSA and Section 5-401 Education 

Article, Annotated Code of Maryland, the reporting requirements regarding the performance of students performing below expectations 

must be addressed to include goals, objectives, and strategies/evidence-based interventions. Local school systems are required to analyze 

their 2017-2018 state data as part of completion of the needs assessment, and report on the implementation of goals, objectives, and 

strategies and/or evidence-based interventions to address areas of focus to determine their effect on student achievement. Strategies 

and/or evidence-based interventions must address any discrepancies in achievement.  

 

Ensuring Equity and Considerations for Specific Student Groups 

 

Wicomico County Public Schools is currently working on the completion of an Equity policy. For this work, we used questions from 

MABE as an equity lens to guide our thinking when selecting strategies for improvement.  

 ·    Who are the student groups that data shows are under-represented or under performing in this area? 

·    Who are the student groups that will be affected by this program, practice, strategy, etc? 

·    How will this program, practice, strategy, etc. have a positive impact on these student groups? 

·    Have you considered unintended consequences that may have a negative impact for under-represented or under-performing     

            student groups? 

·    How will barriers for these student groups be addressed? 

·    How have you intentionally involved stakeholders from these student groups and/or their families, when making this decision?  

 

about:blank
about:blank
about:blank
about:blank
about:blank
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Wicomico County:  Needs Assessment Summary 

A needs assessment was conducted by a district level team that included the Chief Academic Officer, the Director of Curriculum and 

Professional Development as well as supervisors of special education, assessment, mathematics, reading, social studies, science, English, 

talented and gifted, media, fine arts, and physical education.  The team examined 2018 and 2019 State achievement data as well as local 

assessment data for both years.  

Content supervisors for ELA and mathematics presented local assessment data for 2017-2018 and 2018-2019. The data was 

disaggregated by student populations for this discussion. 2018 State assessment data was examined by demographics and content first. 

Using the MSDE provide “Data Range for Area of Focus” document as a guide we first looked at Academic Achievement by student 

populations. For PARCC 2018 Table 1 shows the percent proficient for ELA grades 3-5 and 6-8. Table 2 shows the data for 2018 

Mathematics.  

PARCC 2018 ELA 

  ALL SWD WHITE AFRICAN 

AMERICAN 
ASIAN HISPANIC TWO OR 

MORE 
EL FARMS 

ELA 3-5 39.2 9.2 53.6 21.1 67.6 30.7 40.5 20.2 27.4 

ELA 6-8 36.6 8.2 52.5 17.4 73.6 26.6 39.8 9.7 21.5 

Table 1: ELA % Proficient 

 
PARCC 2018 Mathematics 

  ALL SWD WHITE AFRICAN 

AMERICAN 

ASIAN HISPANIC TWO OR 

MORE 

EL FARMS 

Math 3-

5 
41.6 14.6 56.1 23.4 72.3 32.3 41.2 28.1 28.7 

Math 6-

8 
31.1 8 46.2 12.8 75.3 23.4 26.3 7.9 15.5 

Table 2: Mathematics % Proficient 
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In looking at the data, the level of proficiency for math and ELA is consistent for All students with the lowest level of proficiency at the 

6-8 mathematics band at 31%. Our Asian population is achieving at a higher level than other student populations and it is apparent that 

our students with disabilities are significantly underperforming as compared to the all other populations. This is further supported by 

the fact that five Wicomico County Public Schools were named as Targeted Supports and Improvement Schools (TSI) based on this 

assessment data for their Special Education populations. It was also noted that students in grades 6-8 underperformed as compared to 

same populations in grades 3- 5 and our EL population achieved at a much lower level of proficiency in 6-8 as compared to 3-5. When 

looking at the same data for 2019, the picture is very similar. Once again, math at the 6-8 level (23.4%) has a proficiency rate lower than 

the other content bands. This is a decrease of 7.7%. Our Special Education population also scored much lower when compared to other 

populations. Students with Disabilities were proficient on math 6-8 at only 10.8% and our EL population dropped to 2.5% proficiency. 

With few exceptions all other student groups had higher rates of proficiency, well above these levels.  

Content supervisors for ELA and mathematics presented local assessment data for 2017-2018 and 2018-2019. The data was 

disaggregated by student populations as well for this discussion and the results mirrored state testing. Overall on district administered 

assessments, student populations that are demonstrating difficulties on state assessments demonstrated those same underperforming 

scores. Math data on grade level assessments for elementary show overall proficiency scores of 50 - 60%, students with disabilities 

average proficiency rates of 30 - 40%. Elementary ELA scores overall showed 40 - 45% of students were reaching proficiency on district 

assessments, students with disabilities and EL students scored more than 10% lower.   

Graduation rates for all students, 4-year and 5-year cohorts is at 83% and 85% respectively. Students with disabilities are well below 

that rate at 57% and 62% respectively. EL students have graduation rates of 69% for 4-year cohort and 72% for 5-year.  

Table 3 below shows the 2018 PARCC data for our English Learners. Despite relatively consistent scores in this section, that level of 

success did not translate to the same level of proficiency in the content areas. This challenge is being addressed through additional Local 

and Title IIA funds. Additional professional development is planned for 2019-20 school year on strategies for working with EL in the 

general education classroom. Title IIA funding is also supporting with the addition of two Instructional Coaches specifically for working 

with classroom teachers on these strategies.  

Table 3 

English Language Proficiency  

PARCC 2017-2018 

 
Elementary Middle High 

Percent Proficient 65.72 50.81 47.97 
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 In addition to content data discussions, we also examined data related to attendance within the School Quality and Student Success 

domain. Our Secondary schools have the highest level of students identified as Chronically Absent and our Students with Disabilities 

population has the highest rate of Chronic Absenteeism for any of our student groups. 84% of our elementary students were not 

chronically absent. 78% of middle school students were not chronically absent and at the high school level that number was 75%.  

As a result of ESSA data discussions, a Root Cause analysis was done at the district and school levels in order to determine specific 

actions and strategies that would be employed to improve student achievement for our students. This analysis did not focus solely on 

academic interventions but included other potential indicators leading to low achievement. Within our “Reducing and Eliminating 

Disproportionate Impact of School Discipline” action plan we analyzed student behaviors within our identified student populations and 

the potential impact those behaviors could have on achievement and attendance.  

We have identified significant challenges that research has shown may affect all students, however different subgroups will experience 

varying degrees of severity, depending on circumstances particular to the subgroup.  For example, language deficiencies may increase 

misunderstanding of mathematics more for EL students than English proficient students.  For other subgroups, it may be just a lack of 

exposure, the ability of students to make sense of mathematical problems and concepts or modeling and support.  With that said, each 

challenge listed below is followed in the next section with a set of strategies, some common to all, others targeted to a subgroup. 

  

Some students have difficulty organizing large amounts of information which is required when approaching the rich applications 

presented within the mathematics on the MCAP assessment.  Many times, those problems have several layers and students can become 

easily overwhelmed.  For special education students, depending on the specific identified disability, they may struggle while unpacking 

a problem within a provided context even though they may indeed understand the mathematics. For EL students, a lack of background 

knowledge coupled with the difficulties in communicating mathematical ideas may decrease their ability to make sense of the problem’s 

context and solution. This is also the case for FARMS students who may not have had the opportunities to experience that context in 

the past. 

 

Student exposure to rigorous problem solving has posed challenges in the past.  Students need daily exposure to complex rigorous 

problems that require more than a single numeric response.  In addition, they need to experience problems that stimulate their reasoning 

abilities and promote conceptual understanding, creativity and problem-solving skills.  

A student’s reading ability and comprehension level can also affect student performance.  Many problems require students to make 

sense of a context prior to being able to solve.  Although students have the opportunity to have the problems read to them within the 

accommodations provided, understanding can still be difficult as the program reads the prompt without inflection and reads the name of 

every symbol which may also be distracting. While efforts are made to eliminate multiple meaning words within the context of problems, 

these words can present difficulties in understanding for students having a limited mastery of the language.  



20 
 

Wicomico County has a high percentage of secondary students who have been designated as Chronically Absent according to our 2018 ESSA report 

card data. With significant achievement gaps, we feel it is important to examine this data by student populations to determine where efforts need to 

focus. Elementary schools in Wicomico County show that only 15% of their population is Chronically Absent according to 2018 ESSA data. That 

number increases to 25% at the middle school and 30% for high school students. When breaking down that data by various populations, students 

with disabilities is presenting the most concerning data with 40% chronically absent at both the middle and high school level.  The highest level of 

chronic absenteeism is found in our Economically Disadvantaged student population at 45%. Knowing that these students are in multiple student 

populations we are looking at our Secondary students as a focus for this plan.  

 

There are many challenges when addressing reasons for students’ chronic absenteeism. For some, absenteeism is a learned habit. 

Students earning poor academic scores may feel unsuccessful and decide there is no need to attend school. For some of our students 

with disabilities, health issues (physical and mental) may be the primary cause of poor attendance. Other causes may include 

homelessness, or lack of transportation. In order to address attendance, a District attendance committee has formed. This group has 

updated our Attendance Policy and Procedures as well as identified strategies for intervention. We have developed a three tiered 

approach. Tier 1: recognizing good and improved attendance. Tier 2: school attendance committees to analyze student data and track 

student attendance along with interventions to include phone calls, letters home, home visits and involvement by Student and Family 

Services when needed. Tier 3 provides additional support from school and may include referral to truancy court. 

With the addition of Kirwan funding, we have hired an additional 5 Home School Liaisons to reach out to families where students are 

demonstrating the most concerning attendance data.  
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Local ESSA Consolidated Strategic Plan  
 

Area of Focus #1: __Academic Achievement: Mathematics 6-8, Special Education and English Learners Population 

 

a. Description.  Describe Area of Focus #1 and how it aligns with your LSS educational equity policy. Describe the rationale for selecting 

the area of focus (up to 1,000 characters). 

 

In Wicomico County, we believe that all students can reach their full potential and succeed in school regardless of race, gender, socioeconomic 
status, or other individual characteristics. It is imperative that efforts be made to recognize causes for specific achievement gaps and work to 
eliminate them. Our data shows that serious gaps demand a closer and critical look at services and instructional programs being provided to our 
most underperforming populations. Two critical areas of concern are our Special Education and EL students grades 6-8 in mathematics. These 
two groups are performing significantly below the achievement level of all other student populations on state assessments. In the last two years 
of state data they have demonstrated single digit levels of proficiency dropping in 2019 to less than 5% proficiency each on the MCAP middle 
school math assessment.  While there are other student populations demonstrating gaps, none are as alarming as these two special 
populations. 

 
b.        Analysis.  To support student achievement, provide an interpretation or justification for data used to identify this need.  (up to 1,000 

characters). 

 

2018 PARCC data show that our Special Education and EL populations are performing significantly below Wicomico County students as a whole. 
In 2018, almost 25% of our students achieved proficiency on the PARCC assessment while our Special Education students only met proficiency at 
6.6%. At the same time, our EL students met proficiency at 4.4%. 2019 MCAP data for proficiency has these two student populations still well 
below other populations at 5% proficiency. Other groups also underperformed but not as significantly. African American students demonstrated 
a 12.8% proficiency and Economically Disadvantaged students were proficient at 15.5%. Like MCAP, district interim assessment data show 
significantly low performance among these two populations.  2019 district math assessment data show Special Education students proficient at 
14.5% and EL students at 5.2% while students as a whole demonstrated proficiency at 23.4%. 
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c. Identify the root cause (s) for area of focus #1 and describe how you intend to address the identified area (up to 1,000 characters). 

 

We have identified significant challenges that may affect all students. Different subgroups will experience varying degrees of severity, 
depending on circumstances particular to the subgroup.  For example, language deficiencies may increase misunderstanding of mathematics 
more for EL students than English proficient students.  For other subgroups, it may be just a lack of exposure, the ability of students to make 
sense of mathematical problems and concepts or modeling and support.  For special education students, depending on the specific identified 
disability, they may struggle while unpacking a problem within a provided context even though they may indeed understand the mathematics. 
For EL students, a lack of background knowledge coupled with the difficulties in communicating mathematical ideas may decrease their ability 
to make sense of the problem’s context and solution. Additional EL/SPED professional development is planned for teachers to enhance their 
current instructional practice.   
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Area of Focus # 1: Academic Achievement Middle School Mathematics 6-8: Special Education and English Learners 

Goals Objectives Identify priority strategies and/or evidence-

based interventions 
Timeline Funding  

Source (s) 
Describe how you will 

evaluate the 

effectiveness of the 

intervention(s) / 

strategies. Describe 

how you will use an 

equity lens in your 

evaluation. 

To improve students' 

problem solving skills 

and ability to complete 

multi-layered 

problems.  

 

 

 

 

 

 

At least 10% of our special 

education population in 

middle school math will 

increase their performance 

on district interim 

assessments  

At least 10% of our EL 

population in middle school 

math will increase their 

performance on district 

interim assessments  

 
 

Promoting the Practices (P3) Booklets-

promotes elicit responses that focus on 

mathematical reasoning 

Discovery Techbook-provides real-life 

applications and inquiry based learning 

opportunities 

eDoctrina platform provides item MCAP 

type item bank for teachers to 

use.  eDoctrina provides access to text to 

speech in multiple languages. 

  

School 

Year  

 

 

 

 

 

 

 
 
 

Local 

Funding 
 

Local 

Funding 

 
Local 

Funding 

 

 

Interim Assessment data 

comparing  
SPED/ELL populations 

to previous  
years and to other 

student populations 
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Goals Objectives Identify priority strategies and/or evidence-

based interventions 
Timeline Funding  

Source (s) 
Describe how you will 

evaluate the 

effectiveness of the 

intervention(s) / 

strategies. Describe 

how you will use an 

equity lens in your 

evaluation. 

Improve Teacher 

Capacity to provide 

rigorous, engaging 

instruction for all 

students that 

incorporates 

strategies designed to 

assist teachers in 

meeting the needs of 

special populations. 

 

Walkthrough and 

observation data from 

September 2019 to May 

2020 will show at least 75% 

of middle school math 

lesson incorporated a 

Number Talk 
Walkthrough and 

observational data will 

show an increase of 

teachers are incorporating 

instructional strategies as 

appropriate. 

Illustrative Mathematics core lessons are 

being piloted with special education/EL 

supported classes which provide contextual 

problem-based activities 
Number Talks, took place and teachers in 

these middle grades are be expected to 

conduct number talks two to three days per 

week.  In the summer of 2018 using Title 

IIA funding, teachers in grades six and 

seven were provided professional 

development from Math Solutions specific 

to using fractions and decimals as part of 

the Number Talk structure.   In 2019, 

training was provided for new teachers and 

others who requested a refresher.   
 

 

Partnership with special education teachers 

to present professional development of 

mathematics instructional strategies for 

students diagnosed with ADHD. 

September 

2019-May 

2020 

 

 

 

 

 

 

 

 

 

September 

2019-May 

2020 

 

Local 

Funding 

 
Title II A  

 

 

 

 

 

 

 

 

 

Local 

Funding 

Walkthrough and 

observation rubrics 
will be analyzed for 

specific instances 
of use of Number Talks. 
 

 

 

 

 

 

 

 

 

 
Walkthrough and 

observation rubrics 
will be analyzed for 

specific instances 
of use of special 

education strategies. 
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Area of Focus #2: School Quality and Student Success - Chronic Absenteeism 

1. Based on the analysis of State and local data, identify the area of focus where the local school system did not meet the goals 

(areas where the local school system is performing below expectations).  In the response, provide the rationale for selecting the 

area of focus, include the implementation of strategies and/or evidence-based interventions to support student achievement. 

Describe priority strategies and/or evidence-based interventions to address disparities in achievement and to improve student 

performance. As school systems respond to area of focus #1, refer to page 15 to guide your response to address specific student 

groups.  

 

a. Description.  Describe Area of Focus #2 and how it aligns with your LSS educational equity policy. Describe the rationale for selecting 

the areas of focus (up to 1,000 character). 

 

Wicomico County has a high percentage of secondary students who have been designated as Chronically Absent according to our 2018 ESSA 

report card data. With significant achievement gaps, we feel it is important to examine this data by student populations to determine where efforts 

need to focus. Elementary schools in Wicomico County show that only 15% of their population is Chronically Absent according to 2018 ESSA 

data. That number increases to 25% at the middle school and 30% for high school students. When breaking down that data by various populations, 

students with disabilities is presenting the most concerning data with 40% chronically absent at both the middle and high school level.  The 

highest level of chronic absenteeism is found in our Economically Disadvantaged student population at 45%. Knowing that these students are in 

multiple student populations we are looking at our Secondary students as a focus for this plan.   
 

b. Analysis.  To support student achievement, provide an interpretation or justification for data used to identify this need. (up to 1,000 

characters). 

 

If students are not in school on a regular basis, they do not have the opportunity to learn at the same level as students who are present from day to 

day. The attendance data for these student populations shows a direct relationship to poor academic achievement scores on district assessments 

and the MCAP math and ELA assessments. Attendance data for students with disabilities is the most concerning of our special populations.   

 

c. Identify the root cause (s) for area of focus #1 and describe how you intend to address the identified area (up to 1,000 characters). 

 

There are many challenges when addressing reasons for students’ chronic absenteeism. For some, absenteeism is a learned habit. Students 

earning poor academic scores may feel unsuccessful and decide there is no need to attend school. For some of our students with disabilities, health 

about:blank
about:blank
about:blank
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issues (physical and mental) may be the primary cause of poor attendance. Other causes may include homelessness, or lack of transportation. In 

order to address attendance, a District attendance committee has formed. This group has updated our Attendance Policy and Procedures as well as 

identified strategies for intervention. We have developed a three tiered approach. Tier 1: recognizing good and improved attendance. Tier 2: 

school attendance committees to analyze student data and track student attendance along with interventions to include phone calls, letters home, 

home visits and involvement by Student and Family Services when needed. Tier 3 provides additional support from school and may include 

referral to truancy court. 
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Area of Focus #2: School Quality and Student Success - Chronic Absenteeism  

Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to 

ensure progress. In your response, include how your educational equity policy impacted the selection and use of evidence-based 

interventions/strategies to address the need. In addition, include timeline and funding source (s). As you consider funding source, take 

into consideration federal, State, and other available sources. 

Goals Objectives Identify priority strategies and/or 

evidence-based interventions 
Timeline Funding 

Source (s) 
Describe how you will evaluate 

the effectiveness of the 

intervention(s) / strategies. 

Describe how you will use an 

equity lens in your evaluation.  

Improved 

attendance for all 

students and each 

student population  

By the end of the first 

semester 2020, each 

group will have a 20% 

decrease in chronic 

absenteeism. 

 

 

 

By the end of the school 

year 19-20, each group 

will have a 20% decrease 

in chronic absenteeism. 

  

  

 

Establish attendance committee for 

each school.  Phone Call, letter 

home, parent conference, home 

visit, attendance intervention plan 

and truancy court.  

(5) additional Home School 

Liaisons added to address 

attendance concerns.  

  

Analyze ethnicity, grade level and 

students with disabilities data. 

Include Mental Health workers in 

attendance data discussions for 

identified student populations 

 

 

September 

2019 – June 

2020 

 

 

 

Local 

Funding 

 

 

 

 

Kirwan 

Funding 

 

 

 

Local 

Funding 

 

Kirwan 

Funding 

ESSA 2020 Data will be used to 

examine the attendance rates for each 

school.  

 

 

 

 

Each school’s attendance committee 

will review school data for inclusion 

into School Improvement Plan.  
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Targeted Support and Improvement (TSI) Schools 

.    

a. For school systems with TSI schools, please list schools identified as a Targeted Support and Improvement (TSI) schools and the 

area of identification               (up to 1,000 characters). 

 

Bennett Middle:                             Special Education 

James M. Bennett High:                Economically Disadvantaged, English Learners, Special Education 

Parkside High:                                Economically Disadvantaged,  

Wicomico High:                              Economically Disadvantaged, Hispanic/Latino of any race, Special Education 

Wicomico Middle:                          Special Education 

Glen Avenue:                                  Special Education 

 

b. Please summarize the local school system’s action plan to support all TSI schools based on the root cause analysis. Describe the 

process the local school system is using to support TSI schools (up to 1,000 characters).  

 

 Each of our TSI schools completed a Needs Assessment and created their action plan as part of the School Improvement plan. A 

district support team was created for each school. Those teams included special education specialists, pupil personnel workers, EL 

specialists along with content supervisors for math and ELA, the district assessment supervisors and the supervisor of school 

improvement. The teams will meet quarterly with the school leadership team to determine progress being made on improvement 

plans.  

c.   How are you supporting TSI schools by their area of identification?                 (up to 1,000 characters). 

 

Depending on their area of need, appropriate district level supervisors are assigned to each of their School Improvement Teams. Each 

school that has the designation due to identification of low performing special education population will have a special education 

supervisor assigned to their team. The schools designated as TSI with Economically Disadvantaged students will have a specific pupil 

personnel worker assigned to assist them. The EL supervisor will work with the single school with designation due to EL students.  
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Code of Maryland Regulations (COMAR) Reporting Requirements 

 Title 13A STATE BOARD OF EDUCATION 

                   Subtitle 01 STATE SCHOOL ADMINISTRATION 

 Chapter 06 Educational Equity 

 Authority: Education Article, §2-205(c) and (h), Annotated Code of Maryland 

.01 Purpose 

  COMAR 13A.01.06 Educational Equity (draft regulation) 

Educational equity- means that every student has access to the opportunities, resources and educational rigor they need 

throughout their educational career to maximize academic success and social emotional well-being and to view each student’s 

individual characteristics as valuable. The characteristics of each individual student include but are not limited to ability 

(cognitive, social emotional and physical), ethnicity, family structure, gender identity and expression, language, race, religion, 

sexual orientation, and socio-economics. 

Because Wicomico County Public Schools does not currently have a Board approved Equity policy, for this work we used 

questions from MABE as an equity lens to guide our thinking when selecting strategies for improvement.  

 ·    Who are the student groups that data shows are under-represented or under performing in this area? 

·    Who are the student groups that will be affected by this program, practice, strategy, etc? 

·    How will this program, practice, strategy, etc. have a positive impact on these student groups? 

·    Have you considered unintended consequences that may have a negative impact for under-represented or under-performing  

            student groups? 

·    How will barriers for these student groups be addressed? 

·    How have you intentionally involved stakeholders from these student groups and/or their families, when making this decision?  

 

 

 

http://marylandpublicschools.org/stateboard/Documents/06252019/TabH-13A.04.05EducationMulticultural.pdf
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COMAR 13A.04.07 Gifted and Talented Education (click the link to access the Gifted and Talented Education regulation) 

 

COMAR 13A.04.07 Gifted and Talented Education 

 

COMAR 13A.04.07.06 specifies that local school systems (LSSs) shall report the following in their Local ESSA Consolidated 

Strategic Plan. Use the chart below to provide your responses for 1, 4, 5, and 6 for the 2019-2020 school year. 

1. The process for identifying gifted and talented students 

Beginning in second grade achievement and ability assessments are utilized to determine eligibility for gifted programs in WCPS.  All 
students in efforts to determine evidence of high achievement and capabilities are given an abilities assessment and local 
assessments are used as well as a nationally normed reading assessment. 

a.    The InView assessment is used as a universal assessment and is given to all in-county and registered nonpublic students in 
order to determine eligibility for our gifted and talented programs in the county.  In addition, a local Math Cumulative 
Assessment is administered using local norms along with the (Scholastic) Reading Inventory which also uses national norms.  
These criteria are initially used for admittance to our county magnet program, which is the first level of identifying our gifted and 
talented students. 

 b.   Using the criteria above and recognizing that some students have the potential for giftedness, an additional layer of services 
are offered to students in grades 3-5, which is the SEEK Program.  This program is designed to benefit those students at specific 
schools which have students who evidence has indicated a need for additional acceleration or enrichment thus requiring more 
gifted and talented services than are offered in their current placement with the criteria indicating the potential for 
excellence.  This is a pull-out program which works on units of problem/project-based learning requiring extension and 
enrichment of the Maryland Common Core Readiness Standards.  The units are usually STEM based and require students to 
conduct authentic research in efforts to offer relevant solutions to identified problems in our world.     

http://marylandpublicschools.org/stateboard/Documents/06252019/TabN-13A.04.07GiftedTalentedEducation.pdf
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c.    A CSI score is derived from the InView Assessment as well for the next level of programming which is the Thinking and Doing 
Program (TAD) which is a pull-out gifted program for students in Grades 3-5.  Reading and Math GPAs are used as criteria 
screeners for the programs in Grades 4 and 5 along with performance on local math assessments and their Reading Inventory.  

d. For those students entering Grades 6 – 8, who meet the initial screening of GPA for ELA and math, a score at the 85th percentile on a local 
math assessment and meet the 85th percentile on the Reading Inventory, further assessment using the InView tool is 
administered.  Parental permission must be given at this level to take the InView Assessment.  Students have several opportunities to take 
the assessment, either during the summer or during the first two weeks of school.  Parents may opt out of the testing thus indicating that 
their child will not participate in this program.   

e. Efforts to provide an additional level of math opportunities for those students who meet the criteria, an invitation was sent to 
families.  The criteria consist of:  an accelerated math program is being piloted this year for 6th Grade students at one location for those 
students who have indicated an exceptional performance in math.  This accelerated program offers instruction for grades 6-8 in order to 
compact the three Grade level expectations to prepare them for the appropriate level mathematics course. 

f. All criteria for G&T programs will be posted on the WCPS website for the general public as well as the appeals processes which asks 
parents to submit a letter in writing to the appropriate staff member. 

g. WCPS will establish a central office committee to create valid documents for reviewing the effectiveness of its identification 
process.  With a focus on the inclusion/identification of those students from underrepresented student populations (e.g. ELL, Poverty Level, 
African Americans, and Twice Exceptional) 

h. On-going professional development is currently offered for teachers of gifted and talented students.  PD includes:  one day of 
collaborative planning per 6 - day cycle for TAD teachers.  One-hour of collaborative planning each week for teachers in the Magnet 
program.  All teachers are encouraged to attend the Maryland Educators of Gifted and Talented Students Conference, as well as the NAGC 
Conference.  In addition, all teachers have the support of the related Math and ELA Content Coaches assigned to their schools.  Each year, 
teachers are encouraged to take classes towards a GT Specialist Certificate through McDaniel College. Professional development is also 
offered to general education teachers, faculties, and of teachers of AP students through collaborative meetings, attendance at related 
conferences, content-level meetings, and professional development on PD days. 

2. The number of gifted and talented students identified in each school* 

*The number and percentage of GT students in each school and LSS will be calculated from Attendance Data Collections provided 

to the MSDE Office of Accountability.  
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3. The percentage of gifted and talented students identified in the local school system* 

*The number and percentage of GT students in each school and LSS will be calculated from Attendance Data Collections provided to 

the MSDE Office of Accountability. 

4. The schools that have been exempted from identification of a significant number of gifted and talented students and 

the rationale 

Due to the centralized WCPS Magnet Program, in Grades 3-5, students who initially qualified for gifted programs from another county 
elementary and middle schools are not receiving their gifted services at the magnet school thus decreasing the G&T population group at 
their residential district school.  Based on the number or percentage of students from their residential school, their performance and state 
assessment scores are compiled with all of those students who attend the Magnet School.  Each parent decides whether to send their child 
to the magnet school, and therefore the students who remain at their traditional school, have programs in place to address their learning 
needs.  Currently, we offer the SEEK program, whose criteria are based upon the school.  TAD services are also offered for groups of 
students at those schools. 

In addition, WCPS is piloting several programs designed to meet the learning needs of gifted students.  The NextGen Science/STEM-Based 
Program is currently being piloted in one of the middle schools with a random selection of students who have met the criteria. 

5. The continuum of programs and services 

a.   Beginning in first grade, students participate in the piloted Primary Talent Development Program which has teachers 
implementing science-based modules to help them teach and develop learning behaviors in students in order to identify 
gifts and talents beyond or without consideration of their academic progress. 

b.   A universal screener, the InView, is administered to identify all 3rd Grade students for the Magnet program which 
works at an accelerated pace and offers curriculum compacting for high performing/gifted students. 

c.    For Grades 4 and 5, students are screened each year using performance data.  (e.g. Reading and Math GPA, Reading 
Lexile, a Math score of at least the 85th percentile on a local Math Interim Assessment.  Students are then eligible to test 
for the TAD Program using the InView Assessment. 

d.   Grades 6-8 have an initial screening based on GPA, Reading Inventory, and county assessments using local norms to 
determine if they qualify for the next level of G&T which is the Thinking and Doing Program (TAD). 
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e.    In addition, students have the opportunity to participate in the Reading/ELA Extended class in Grades 6 through 8 
which is an accelerated program for gifted learners offered in all WCPS middle schools. 

f.        The NextGen STEM-based program is in its second year and offers to those students across the school system who 
meet the criteria beginning in 6th grade.  Due to the program being piloted at one middle school location, space is limited 
and a random selection of 50 students who have met the criteria.  (GPA, Math Performance on County Assessment, and 
Reading Inventory Lexile Score is used as criteria.) 

g.   For those students beginning 9th grade who indicate a strong interest or passion in a content subject, they may sign up 
for 9th-grade Honors courses and will continue to enroll in Honors courses through12th grade.  An additional level of 
courses in which students may enroll are Advanced Placement courses, Dual-Enrollment, and Credit-by-Exam, 

h.   For those students who indicate strong leadership abilities, WCPS is offering a Student Leadership Council requiring 
school recommendations from counselors, administrators, and/or teachers.  This program allows students to engage in 
activities to develop their leadership abilities beyond the school level. 

i.   Students in the area of the arts, have an opportunity to participate in the Visual and Performing Arts Program, which 
is offered to students in Art, Music, and Theatre.  Students must meet the academic criteria, perform an audition, and 
submit letters of recommendation as well as submit portfolios to demonstrate their experiences to allow them access to 
these focused, high-talent gifted program. 

j.   Utilize school counselors and professional development to address the social-emotional growth of gifted and 
talented students.  Currently, WCPS promote social-emotional wellness through classroom lessons, shared handouts and 
materials, and through the tenets of PBIS.   

6. Data-informed goals, targets, strategies, and timelines. Additional spaces can be added. 

Goal: 

Goal: To increase the number of students from historically underrepresented student populations (Poverty Level, Diverse Backgrounds, 
Twice Exceptional and English Language Learners) in gifted and advanced programs: 
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Target: 

______To meet the needs of our 
students from historically 
underrepresented student 
groups. 

____________ 

Strategies: 
Develop Multiple measures as recommended by the National Association of 
Gifted Children, which may include national norms, but also local norms by: 

a.  Expanding Primary Talent Development to all students in Grades 1-2 to be 
used as a reference for gifted services upon beginning third grade. 

b.  Professional Development for general education teachers and 
administrators 

c.   Provide enrichment extension activities in all schools through curriculum 
updates 

d.  Include the data from the ACCESS for ELLS as a criterion point for 
identifying ELL students for gifted programs 

e. Use of Content Coaches to help teachers to plan effective instruction using 
the list of services, such as   extension and enrichment which are outlined in 
the Maryland Model of Gifted and Talented education aligned with the 
MDCCRS. 

f. Conducting a yearly review of current G&T programming including criteria 
used, data results and surveys to determine the effectiveness 

g.       WCPS is partnering with Equal Opportunity Schools (EOS) to increase 
enrollment in AP courses for our historically underrepresented students. The 
goal is to have program demographics mirror that of the schools.  Through 
this partnership, we will provide school/student data that will be analyzed by 
EOS.  EOS will provide us with a baseball card, which will recommend 
students who should be successful AP candidates.  The schools will also be 
working to change perceptions about AP classes, identify trends, barriers, 
and access points on the way to achieving equity. 

Timeline: 

______September 2019- 
Sept. 2022 

On-going 

 

2019 - On-going 

 

 

 

 

 

 

September 2019 - June 
2020 (Annually) 

 

September 2019 - On-going 
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Goal: 

Goal: To identify giftedness in early childhood students and develop identified talent 

Target: 
First - and second - 

grade students 

Strategies: 

a.      Expand the Primary Talent Development Program to include all Grade one 
and two students. 

b.      Provide professional development for teachers to implement this early 
talent development program effectively 

c. Allocate funding to support database expansion of PTD 

Timeline: 

______September 2020- on-

going  

 

Goal: 

Goal:  Increase the number of Poverty Level students in our Gifted and Talented Programs. 

Target: 
______Increase the number 
of identified Poverty Level 
Students in gifted and 
talented programs by 3% 
annually to reflect the 
represented numbers in the 
WCPS 

Strategies: 
_____a.  Use of available programming to place students according to actual ability 
and/or those who demonstrate the potential for giftedness.  

b.  Using data to target students who demonstrate giftedness and the potential for 
giftedness 

c.   Offer PD opportunities to teachers and administrators to help in providing the 
appropriate level of support to the students and programs being offered 

d. Work with school teams, guidance, student advisors, and administrative teams to 
develop a more supportive role and understanding of the social-emotional needs of 
these students. 

Timeline: 
______September 2020- 
September 2023 on-going  
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COMAR 13A.07.01 Comprehensive Teacher Induction and Mentoring 

 

Comprehensive Teacher Induction Program 

Title 13A   STATE BOARD OF EDUCATION 

Subtitle 07 SCHOOL PERSONNEL 

  

.01 Scope. 

 

This chapter applies to a comprehensive induction program for new teachers. The purpose of this regulation is to provide guidance for 

local school systems to establish a high-quality induction program that addresses critical professional learning needs of new teachers, 

improves instructional quality, and helps inductees achieve success in their initial assignments, 

resulting in improved student learning and higher retention in the profession.  

 

The induction program that each local school system designs shall reflect coherence in structure and consistency in focus to ensure an 

integrated, seamless system of support.  

 

Recognizing that "one-size-fits-all" induction programs do not meet the needs of new teachers, these regulations establish the 

components of an induction program, allowing local school systems to build on their current programs. 

 

.04 General Requirements. 

A. Each local school system shall establish and maintain a comprehensive induction program for all new teachers. 

B. The comprehensive induction program shall be designed to provide participating teachers with the knowledge and skills necessary 

to be successful in their classrooms and schools to enable them to stay in the profession. 

 

Local school systems shall use the Maryland Teacher Professional Development Planning Guide develop the program, which shall 

include the following professional learning activities: 

(1) Before the school year begins, orientation programs for all teachers new to the local school system; 

(2) Ongoing support from a mentor, including regularly scheduled meetings during non-instructional time; 

(3) Regularly scheduled opportunities for new teachers to observe or co-teach with skilled teachers; 

(4) Follow-up discussions of the observations and co-teaching experiences; 

(5) Ongoing professional development designed to address new teacher needs and concerns; and 

(6) Ongoing formative review of new teacher performance, including classroom observations, reviews of lesson plans, and feedback 

based on clearly defined teaching standards and expectations. 
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D. The district shall consider the need for staffing to: 

(1) Plan and coordinate all induction activities; 

(2) Supervise new teacher mentors; 

(3) Communicate with principals and other school leaders about induction activities; and 

(4) Oversee the evaluation of the comprehensive induction program. 

E. The comprehensive induction program may provide annual training for principals, assistant principals, and school-based 

professional development staff to familiarize them with the factors that contribute to teacher attrition and retention, the learning 

activities and schedule for induction program participants, the role of mentors and expectations for supporting mentors' work in 

schools, and the importance of school-level coordination of support for new teachers. 

 

.05 Participation in the Comprehensive Induction Program. 

A. All teachers new to the profession shall participate in all induction activities until they receive tenure. Veteran teachers, in their first 

year of teaching in the district, shall participate in all induction activities designed for veteran teachers for a minimum of 1 year. 

B. To the extent practicable given staffing and fiscal concerns, local school systems shall adopt at least one of the following options 

for teachers during their comprehensive induction period: 

(1) A reduction in the teaching schedule; 

(2) A reduction in, or elimination of, responsibilities for involvement in non-instructional activities other than induction support; or 

(3) Sensitivity to assignment to teaching classes that include high percentages of students with achievement, discipline, or attendance 

challenges. 
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Wicomico County: Comprehensive Teacher Induction Program 

 

A. Provide a description of your Comprehensive Teacher Induction Program, including:  

• staffing and oversight; 

• orientation programs; 

• ongoing professional learning; 

• organization and schedules for mentor/mentee meetings; 

• opportunities for observation and co-teaching; 

• monitoring of new teacher needs, concerns, ongoing supports, formative review, and follow-up; 

• action plans; and   

• use of relevant and appropriate data. 

 

• Based on current records in the Human Resources Department, Wicomico County Public Schools, on average, has a 3-year 

turnover rate of 20%.  Wicomico believes that through specific, focused efforts to support new teachers, we can lower that rate 

to 15%. Recent survey results from new teachers involved in the induction program, indicate their appreciation for a formal 

program that assists in the development of lesson planning, de-escalation techniques, rapport and relationship building, 

diversity awareness, technology/gradebook training, and provides mentorship. 

• The WCPS New Teacher Induction Program meets those needs. The support system is supervised by Wicomico County’s 

Supervisor of New Teacher Induction. There are 6 mentors, 3 full-time and 3 part-time, that support 100-125 new teachers. 

Each new teacher is required to attend our New Teacher Academy that takes occurs before opening day. They also receive an 

orientation from their content supervisor as well as a representative from their schools. This summer orientation is broken 

down into specialty subgroups of elementary, secondary and special education. 

 

Topics include: 

·               Classroom Management 
·               De-escalation Techniques 

·               Gradebook Set Up 

·               Technology Training 

·               Diversity Awareness 

·               Restorative Practices 

·               Mindfulness 

·               Cooperative Discipline 
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·               Developing Rapport 
·               Setting and Enforcing Limits 

·               Delaying Consequences 

·               Student Problem Solving 

Before leaving the Academy, teachers are introduced to their mentor. Our new teachers also enjoy a breakfast sponsored by 

community members at which they are greeted and introduced to our Superintendent, BOE members, WCEA representatives, 

building principals and content supervisors. 

• During the course of the school year, new teachers benefit from the induction program in a variety of ways. Mentors meet with 

teachers to assist with planning, discuss challenges and as follow-up to classroom visitations. Formative review is crucial to 

the development of our new teachers. Teachers gauge interventions based upon surveys, teacher observations, conferences, 

and requests from admin. or the teachers, themselves.  Some cases require a concerted effort from the principal, new teacher 

supervisor, and the new teacher mentor. In addition, there are “drop-in” sessions that allow teachers the opportunity to receive 

support with veterans during critical times of the year (posting grades, assessment preparation, etc.) Finally, new teachers that 

come to our district with less than 3 years of experience are involved in the New Teacher Induction Course that is held in the 

evenings. The course is comprised of 2 hours sessions that are held once a month. The monthly topics are shared with all 

teachers during the summer months. As a result, even some teachers coming to us with 3+ years of experience ask to attend 

each month or for topics of interest/need. In addition to being paid for attending each month, teachers also receive credits for 

successful completion of the course.   

Performance Improvement Plan Process - An employee may be placed on a Performance Improvement Plan (PIP) at any time 

following documented meeting(s), including but not limited to post-observation conference(s), in which concerns are shared. 

The appropriate administrator and the employee will meet. The employee is encouraged to provide input/feedback on the 

development of the PIP which will be taken into consideration by the appropriate administrator.  The documentation must be 

signed by the employee, indicating receipt, and the appropriate administrator(s). It is the responsibility of the employee to work 

to improve the noted weakness (es), and as such, the employee may request a Performance Improvement Plan (PIP) review 

conference at any time during the duration of the plan.  The appropriate administrator and the employee will meet on a monthly 

basis to discuss the progress made under the PIP. A PIP will have an initial maximum duration of 90 days and a minimum 

duration of 30 days.  

Utilizing the WCBOE PIP template, the written PIP shall include the following: 

1. Statement of the problem(s) or concern(s) related to areas of documented unsatisfactory performance of the employee 

2. Statement of improvement(s) including specific, measurable action steps or strategies 

3. Provisions for assisting the employee including: 
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• who is responsible; 

• the frequency of the action steps or strategies; 

• the timeline documentation; and, 

• the resources to be utilized (such as but not limited to peer coaching, additional training, assignment of a mentor, opportunities 

for visitation and modeling/demonstration and appropriate print/non-print resources) 

4. Progress monitoring date(s) and an end or re-evaluation date (with a minimum of a mid-point monitoring meeting) 

5. Signatures of the employee and appropriate administrator(s) 

Formative review is crucial to the development of our new teachers. The NTI Program gauges interventions based upon surveys, 

teacher observations, conferences, and requests from administrators, or teachers.  Since new teachers are surveyed on a 

monthly basis after each class session, we can quickly adjust to ensure that their needs are met in a timely fashion. Their 

surveys help us to craft monthly meeting topics, increase support where needed, and communicate needs to leadership and 

administrators that can create change on their behalf. We also use the data to create topics for our Drop-in and Training 

Center. This new PD center allows teachers the opportunity to receive one-to-one support for topics of high need. This may 

include posting grades, assessment preparation, classroom management, lesson planning, technology training, etc.  

 

Provide a description of your District Mentoring Program. The use of the term “mentor” includes coaches and consulting teachers. 

• training for new mentors; 

• supervision of mentors; 

• training for school administrators and school staff as described in .04E of the regulation. 

• process used to measure the effectiveness of the induction/mentoring and the results of that measurement. 

 

The WCPS New Teacher Induction Program is comprised of the New Teacher Induction Supervisor and 6 mentors, 3 full-time and 3 

part-time, that support 100-125 new teachers. New mentors begin their training with veteran staff members. There is an 

elementary mentor specialist and a secondary mentor specialist that meet with beginning mentors. One layer of training 

involves new mentors visiting classrooms with veteran mentors while utilizing a checklist of “look-fors”. This is followed by 

the development of a sample intervention plan. Mentors also join their new teachers in content PD sessions so that they have 

an understanding of the content and receive firsthand training on any new developments.  

The full-time mentors will attend the Leaning Forward Conference in December and implement new pedagogy and techniques 

acquired. An example of the transfer of knowledge took place last summer as mentor teachers provided a session the WCPS 
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Leadership Academy on providing supports to retain teachers -especially new ones.  The session description is included 

below: 

             Making New Teachers Shine 

Retaining new teachers continues to be an important focus across our country, state, and county.  It is well documented 

that millennials want and need different kinds of support to feel connected and to be productive in the workplace.  Please 

join Wicomico’s New Teacher Mentors to learn more about background experiences and attitudes that impact new 

teachers’ performance as well as easy ways you and your staff can help them not only succeed – but shine! 

Our Supervisor of New Teacher Induction also provided a cultural sensitivity and rapport building presentation at the 

Leadership Conference. This is the same training that the new teachers receive. 

     We also provide training through the Teachscape assessment that addresses how to use the observation process as professional 

growth opportunities for both the administrator and the teacher.  We particularly focus on the conversation that happens with a 

new teacher. 

Information pertinent to principals will be disseminated as helpful tips designed to ease the stress of new teachers until they are 

able to increase their load. One such example was our first tip which informed principals of the top 10 stressors that WCPS 

new teachers reported to us in early September. Principals and administrators will also receive highlights and objectives 

from each monthly evening course. This allows administrators to benefit from the new teacher training and to reinforce the 

same language and concepts.    

Regarding program assessment, The Induction Program uses a variety of metrics to measure effectiveness. This includes new 

teacher surveys on needs and needs met, increases in teacher observation ratings, and HR statistics on our district’s 

turnover rate.  
 

C. Provide data regarding the scope of your mentoring program.  This data may be provided in the form of a chart or other 

organizer of your choice.  Include: The number of probationary teachers. 

There are 28 teachers on provisional status. Almost all of them are first year teachers.  
 

The number of mentors who have been assigned. 

There are 6 mentors.  
A breakdown of your mentors’ roles in the district  
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(1) FULL-TIME MENTORS:  Mentoring is their full-time job.  

We have 3 full-time mentors. 

 

(2) PART-TIME MENTORS:  Mentoring is their part-time job. 

We have 3 part-time mentors  

 

(3) RETIREES:  Mentoring is done by retirees hired to mentor. 

Our 3 part-time mentors are retirees.   
(4) FULL-TIME TEACHERS:  Teaching is their full-time job and they mentor.   

We intend to utilize full-time teachers to mentor our non-tenured, 2nd and 3rd year teachers. This selection would be determined by 

building principals. We have approximately 120 teachers in each cohort.  
 

D. Provide a description of how your mentoring program is being evaluated.  Include evaluation data and data on new teacher 

retention.   

The Induction Program uses a variety of metrics to measure effectiveness. This includes new teacher surveys on needs and needs 

met, increases in teacher observation ratings, and HR statistics on our district’s turnover rate. 
Turnover rate for new teachers: 

2015-16 Cohort (101 teachers) – 14.85% in the first year to 23.76% by end of year three. 

2016-17 Cohort (128 teachers) – 9.8% in the first year to 13.85% by the end of year three 

2017-18 Cohort (101 teachers) – 13.98% in the first year to 14.85 by the end of year TWO (still waiting on year 3 data) 

2018-19 Cohort (114 teachers) – 13.15% in the first year. 

An exit interview among all teacher resignations (that completed the survey) revealed the following when asked, “What are your reasons for 

leaving?” 
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The exit interview reviews that the induction program and the profession in general, struggles to compete with higher paying jobs and career 

opportunities, family and/or personal situations, and proximity to home.   

 

Observation Data: 

For 2018-2019 School Year 1399 observations were completed on our non-tenured teachers.  

155 – Highly Effective 

673 – Effective 

95 – Developing  

10 - Ineffective 
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Appendices 

 

 

Title I Part A 

Title II Part A 

Title III 

Title IV Part A 

Equitable Services 

Victims of Violent Criminal Offenses 

 

 

 


